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Statement of Teaching Philosophy

It has been almost 20 years since I graduated with a Bachelor of Education degree, and 11 years since I began teaching full-time at George Brown College. In the interim – the years that I was not teaching full-time – I worked in a variety of occupations: theatre house/operations manager, graduate student/teaching assistant, caregiver, ESL teacher, and editor and marketing director in a publishing company. The interplay between my “real world” and my “academic” experiences is what has made me the teacher I am. And the teacher I am has come to agree strongly with the editors of Performance Theories in Education, who argue that there is great merit in “examining the educational endeavor through a lens of performance.” (Alexander et al 2005)


Performance as a metaphor for teaching is not new. Still, I can claim to have stumbled on it by myself, and deductively instead of inductively. I did not set out in 2003 to situate myself as a performer in front of my various student “audiences”. Rather, I began by following the model I had seen used to varying degrees of success at the University of Toronto, Concordia University, and McMaster University: I was determined to be a lecturer who would impart the knowledge embedded in the curriculum to my students. This approach, which I think I handled with some success, lasted only my first two or three semesters at the college before I realized my students were being short-changed.


How short-changed? It’s fashionable to disparage lecturing as some nineteenth-century relic like the horse and buggy or the oil-burning lamp. That’s not what I think. I think that lecturing, while it is professor-centred and thus unfashionable for theorists who advocate a student-centred view of the classroom, can actually be construed as extremely student-centred. A person who has become an expert in an area of knowledge devotes two or three hours to tell a group of students a story, to share some knowledge, to impart some wisdom. This seems to me like a high compliment – if it’s done well – and not like the hogging-of-attention/withdrawing of agency it is usually characterized as. Still, despite my affinity for lecturing, I had to move away from it. The reasons were simple: the change to outcomes-based pedagogy which happened half way through my time at the college necessitated that I find another way to be a teacher.


So I shifted the emphasis in my classes so that time was evenly split between students listening to me and discussing things with me and each other, and students applying the things they’ve just discovered/learned/heard in some activity, simulation, project, or assignment. I might ask them to do some research on plagiarism in the workplace, to write a short progress report, to peer edit a draft essay, or to explain some business journalism they’ve been reading/watching – the activity itself is less important than the fact that the knowledge in class is being imparted not just by me, but is being created and communicated by the students themselves.


Students clearly see this as empowering. For instance, I’m quite proud of having piloted the notebook computer portion of the Bachelor of Applied Business degree I teach in. Students have often remarked on their evaluative feedback surveys that I’m one of the few professors that regularly asks them to use this tool to apply and produce new knowledge. As I’ve refined my pedagogical approach over the years, I’ve come to realize that any successes I’ve had in the classroom have come from consciously performing the roles of a) the wise lecturer; b) the dispassionate facilitator of discussion; c) the simulated boss who gets students using/producing their own knowledge; and d) the nurturing and active listener who devotes significant amounts of class time (and office hours) to having students add to the knowledge of the topic.


So I come back to where I began. When I search for a pedagogical theory and matching metaphor that best describes my classroom practice (and that of my students), I think of performance. My classroom is a theatre in which I perform various roles and duties and in which students gradually, with experience, take on similar roles. Our relationship to each other is that of an appreciative and critical audience. To me, viewing teaching and learning as a performance makes sense, and dovetails nicely with the college’s Academic Strategy, which asks that we become a learning community. Watching me enact my various roles, and then having students turn around and do the same for me and for each other, is probably the best way I can think of to create such a community.

 Numerous scholars have articulated varying degrees of acceptance of the idea of teaching as “improv” (Paglia 1996) or “one-man or one-woman show” (Showalter 2003). Showalter, quoting Lionel Basney, accurately articulates the way I feel these days as I both enter and exit my classrooms: “The basic equipment for a classroom teacher is the same as for a stand-up comedian… a striking voice, a direct gaze, and the inner freedom to say more or less anything that comes to mind.” I would only repeat—and it’s what makes my own articulation of the theory of teaching-as-performance slightly different than any I’ve read—that I also expect the same of my students.


Perhaps it’s the subject matter I teach, or perhaps it’s my feeling that the demographic realities of the Toronto-area demand it, but I see good communication skills as the paramount advantage a graduating student has in today’s marketplace. The best way to gain these skills, if they are not already part of a student’s make-up, is to include significant amounts of student performance into classes. I do this by ensuring that in all the courses I teach, student “performance” of significant course outcomes (it could be giving constructive criticism orally, running a meeting, or debating a topical issue) is an integral part of the course. Elyse Lamm Pineau (1994) puts it nicely when she observes that “performance offers a vocabulary and a methodology for articulating… the interconnectedness of diverse roles played out by teachers and students, and… the necessity of engaging the whole person, rather than disembodied intellects.”


This is my pedagogical philosophy in a nutshell. My students and I are placed together to enact various roles: wise expert, active listener, applied learner, novice expert, etc. Seeing the classroom as a place of play – where sometimes they are the audience and sometimes I am the audience – engages all of us in ways that break the bonds of a more traditional view of the professor as the keeper and imparter of knowledge, and students as the seekers of this knowledge.

References
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Summary of Teaching Responsibilities

In the past few years, I have been teaching a combination of composition and rhetoric/academic writing to diploma-level students (COMM 1007 and 1007DE), business journalism to upper-level diploma students (COMM 1127), applied business communication to degree students (BCOM 1101), and liberal studies electives to degree students (GHUM 1207).
Historical Perspective and Current Context

When I began working at the college, I taught almost exclusively in the applied degree programs. I developed the two business communication courses in the Financial Services degree program, and soon after developed two liberal studies electives that I taught in alternating semesters to students from various applied degree programs. 

A couple of semesters into my tenure at the college I also began to teach regularly in diploma-level courses. I modified COMM 1114 (Business Research and Report Writing) and developed another elective for business students called The Business Media in Canada (COMM 1127).

In 2007 I began teaching composition and rhetoric/academic writing to diploma students after working on the Academic Strategy-supported COMM 1007 curriculum revision project. Subsequently, I developed the first COMM 1007 fully online course and was (with Heather McAfee) the first faculty to teach it in the day programs at the college. 
Courses Taught Regularly
applied business communication II (BCOM 1101)

A mandatory degree course in contemporary business communication focusing on case analysis of typical communication issues in the workplace and on primary and secondary research about these issues. Recent average enrollment: 45 students.
THE BUSINESS MEDIA IN CANADA (COMM 1127)

An elective upper-year diploma course about business journalism and media in Canada, focusing on historical, ethical, legal, and economic forces that shape the profession and on displaying basic business reporting and investigative skills in print and broadcast media. Recent average enrollment: 40 students.
COLLEGE ENGLISH (COMM 1007 and comm 1007 DE)

An introductory and mandatory diploma course in composition, rhetoric and academic writing, focusing on basic research and information literacy skills, improving written accuracy and critical reading, and perfecting the essay form. Recent average enrollment: 35 students.
IMAGINING CANADA: AN INTRODUCTION TO EARLY CANADIAN FICTION (GHUM 1207)

An elective degree liberal studies course about early Canadian literature, focusing on the cultural relevance, biographical context, and critical reception of authors such as John Richardson, Susanna Moodie, Stephen Leacock, and Lucy Maud Montgomery. Recent average enrollment: 10 students.
Courses I Would Like to Teach

I’d like to try my hand at teaching the elective diploma course TALKING BUSINESS (COMM 1156) and the mandatory post-graduate course BUSINESS COMMUNICATION (MARK 4005) in the future. I’d also like to teach GHUM 1207 sometime soon, after being away from it for two years.
I also look forward to teaching the new mandatory general education elective I’ve helped develop: SUCCESSFUL SOCIAL RELATIONS IN A CHANGING WORLD (GHUM 1087).
Student Advising

Student advising is an important part of my role as a professor. This activity takes place on a weekly basic during my regularly scheduled office hours, during one-off scheduled office hours with students who can’t make the regularly-scheduled hours, and at various times throughout the week via regular email and Blackboard email, and in future, through Collaborate or Skype with COMM 1007 DE students.
Advising falls into two categories: issues related to current courses and general issues. For example, students will come to my office for editorial advice. I sit down with them, read their work in draft form, point out places where errors have occurred, and ask them if they can suggest a change that will improve the accuracy of the writing. Also, I’ve sat down regularly over the years with students who needed help editing an association newsletter, writing or editing cover letters and resumes, or networking for the purposes of finding a job or a co-op position.

Courses Developed or Modified

I’ve had the good fortune to develop or modify all of the courses I’ve taught during my time at the college. In addition, I’m currently involved in curriculum development for two new courses, one of which will pilot in September 2014 (last two courses in list below).
Applied business communication I (BCOM 1001)

I developed this course from scratch during my first two weeks on the job in 2003. Since 2005-6, my colleague Adrian Bond has been the lead faculty on this course.
applied business communication II (BCOM 1101)

I developed this course during my first semester at the college and taught it for the first time during my second semester at the college. I continue to teach it each Fall.
business research and report writing (comm 1114)

I modified this course in 2005 after its long-time instructor retired, changing the approach to a simulation/problem-based learning model. I have not taught this course for three years.
THE BUSINESS MEDIA IN CANADA (COMM 1127)

I developed this course during my second year at the college and taught it for the first time. The course involves guest speakers and simulation of real-world journalism tasks. I continue to teach it each Winter.
COLLEGE ENGLISH (COMM 1007)

I participated in the college-wide modification of this course in early 2007 that took place under the auspices of the Academic Strategy. I continue to teach it each Spring in a face-to-face modality.
COLLEGE ENGLISH DISTANCE EDUCATION (COMM 1007 DE)

In 2010 I was the first daytime faculty to develop a fully online version of this course and have taught it regularly since then. I continue to teach it each Fall and Winter.
THE CULTURE BUSINESS: AN INTRODUCTION TO CULTURAL INDUSTRIES IN CANADA (GHUM 1207)

I developed this course in 2004 at the end of my first year at the college, when there was a need to broaden the liberal studies offerings. The course involved guest speakers from and field trips to various cultural industry workplaces. I have not taught this course in over five years.
IMAGINING CANADA: AN INTRODUCTION TO EARLY CANADIAN FICTION (GHUM 1207)

I developed this course in 2006 during my third year at the college. It’s an introductory literature course focusing on Canadian fiction of the nineteenth and early twentieth century. I have not taught this course for two years.
SUCCESSFUL SOCIAL RELATIONS IN A CHANGING WORLD (GHUM 1087)
This unique course was developed in response to employer demand for graduates versed not just in technical or hard skills, but in soft skills. It will pilot in Fall 2014.
CORPORATE COMMUNICATION: THEORY AND PRACTICE (COMM ????)
This course introduces students to the corporate communication function via a case-based pedagogy; it is in an early development stage and will eventually largely replace COMM 1114. 
Development of Teaching Materials

Some of the materials/experiences/evaluation tools I’m most proud of developing include:
· For COMM 1007, along with the Academic Strategy project team assigned to this task, a newly-revamped course outline and a common evaluation rubric for the whole college

· For COMM 1114, a revamped course outline with a major research project that simulates a real-world RFP and service-providing process

· For COMM 1127, a guest visit/assignment which brings a practicing business journalist into the classroom and a broadcast-tv assignment that sees students reporting on, then scripting, shooting, and editing video footage on a business news story
· For BCOM 1101, a series of student-led seminars which are peer-evaluated in real-time using Surveymonkey.com and a research project that involves students in networking and interviewing at least three professionals
· For GHUM 1087, writing a case study bank (six cases and counting) about important soft skills 

· For GHUM 1207, designing a field trip activity to Fort York or a tour of Old Town Toronto sites to give students a feel for the city in the early 1800s to late 1800s, the period when the books they’re reading take place
Summary Statement of Teaching Effectiveness
Formal Feedback from Students

Formal feedback from students is captured in the SFQ survey, which is available online.
Informal Feedback from Students

Each semester I make modifications to my courses based on informal feedback gathered from students during the course of the semester. For example, two semesters ago in BCOM 1101 students suggested I change the way group presentations take place, and I will consider making this change in September. Recently in COMM 1007 some students remarked that there were too many in-class activities, and in subsequent semesters I’ve decreased the number of these activities from four to three. 

In addition, I thought I’d include a few unsolicited quotations below, which I have received via email or on LinkedIn from past students:

I would like to take this opportunity to tell you that I’ve learned a lot from you during your course and you are one of the greatest professors I ever had!
I would like to thank you for helping me out at school during my early years at GBC. I am happy that I had you as my communications teacher and you are one of the reasons that I am in a good position in my career.

I wanted to send you a note of appreciation and thanks. COMM 1127 was a very engaging and interesting course! You are an excellent teacher. You were personable and energetic. You broke down concepts and applied them to real life situations, which aided in my learning and helped pique my interest. I thoroughly enjoyed coming every week to our class.
I’m very impressed by your personal qualities, including good organization and outstanding memory. Also, I find that you manner of giving feedback to students works really well – all professors should use it.
Thank you for a great English class experience; that class was the first time I ever enjoyed English, so thank you for expanding my mind a bit more.
Feedback from Colleagues

Detailed feedback from my two peer visitors this semester is included in the attachment that you received along with the Portfolio file. Below is a representative quotation from one of these visitors:
It was an excellent class… I learned many new insights into student-centred teaching approaches.
Service to the Teaching Community
My various administrative and committee roles are listed above in my CV. Highlights include serving as Communication course coordinator in the Centre for Business for over five years; serving on the General Education committee for two years; serving on the Academic Strategy Steering Team (ASST) for two years; serving on the Communication Working Group (CWG) of the ASST for two and a half years; and serving as project lead on the revamped COMM 1007 curriculum project for the CWG. I’ve also served as project lead on the Centre for Business’s soft skills project, and facilitator of curriculum development for GHUM 1087 and the new corporate communication elective.
Efforts to Maintain Currency in Field of Expertise

Maintaining currency as a teacher of English and Communication involves a number of activities:

· Reading. I am a regular reader of academic journals like Business Communication Quarterly, College Composition, and English Studies in Canada. Besides academic reading, I keep abreast of business issues (related to the core programs in my faculty) by reading The Globe and Mail’s Report on Business section on a daily basis. 
· Publishing. Since joining George Brown College, I have published three textbooks. Two are business communication textbooks co-authored by Mary Guffey. Essentials of Business Communication (Nelson, 2005, 2008, 2011, 2015) is an introductory-level book while The Practice of Business Communication (Nelson, 2008) is an intermediate-level book focusing on a problem-based learning pedagogy. Read, Think, Write: Strategies for Essay Writing (Nelson, forthcoming 2014) takes a unique approach to the introductory academic writing curriculum.
· Conferencing. I have attended a number of conferences since joining George Brown College, including the League for Innovation in the Community College’s 2003 annual conference, the College Association for Language and Literacy’s (CALL) 2007 annual conference, and the Association for Canadian College and University Teachers of English (ACCUTE) annual conference in 2008, and the GBC-hosted CALL conference in 2010. I look forward to re-starting my conference participation in the near future. 
· Networking. Keeping in touch with colleagues, friends, and other contacts working in industry is an important part of my job as a professor. I’ve regularly maintained contact with colleagues in the publishing, film, and other cultural industries, as well as contacts in financial services (e.g. financial planners, accountants) and corporate communication. I have accessed these contacts as guest speakers, research partners and writing partners at different points in the past eleven years.
Efforts to Improve Teaching

Formal Courses in Education

I graduated with a B.Ed in 1995. The skills I learned as part of this professional degree have been highly transferable to my career at George Brown College. These skills include lesson planning, classroom management, and student engagement.
Conferences Attended

The conferences I’ve attended are listed in the above section.
Workshops Attended

Over the years I have attended numerous workshops at George Brown College provided by the Staff Development area. These workshops include an intensive outcomes-based training week during Intersession in 2006. In addition, I regularly attend the fall intersession “festival of learning” workshops such as Improving Teaching & Learning Through Critical Reflection (October 2013). I also attend workshops throughout the year in areas such as Smart Board technology (January 2014). In addition, as coordinator, I plan and facilitate small-scale workshops as part of COMM faculty meetings. For example, I’ve invited staff from Pearson Education to help faculty better use MyCompLab. Finally, I’ve also offered workshops at  various Centre for Business faculty meetings, including on academic dishonesty (August 2012) and soft skills project (August 2013, August 2014).
Participation in Peer Observation Activities
My peer observation as part of this performance review involved having two faculty members visit my COMM 1007 course in Spring 2014. Dr. Sujit Dutta is a part-time professor in the Centre for Business who teaches Communication courses, while Dr. Annika Hannan is a full-time professor in the Centre for Hospitality and Culinary Arts who teaches Communication and Liberal Studies courses. Their comments are included in the attachment that was sent along with this file.
Development Plan
I consider myself to be a mid-career professor at this point who is confident in his teaching abilities, having received repeated strong scores on formal student feedback over the years as well as highly complimentary qualitative feedback from students, peer faculty and managers.

I also consider myself to be a leader and mentor in terms of curriculum renewal and consistency through my coordinator function. 

As will be seen in my attached development plan, I do feel that after a lull of a few years, it’s time I enter back into the larger conversations in my discipline (i.e. outside of the college) by increasing my research, writing, conference attendance and other opportunities (e.g. job shadowing).
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